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EDITORIAL
What does good teacher education research look like?
As editors of one of the few international journals that focus expressly on teacher education
research, we are, as a team, constantly facing the question of what we define and accept as
good ‘teacher education’ research. It might seem that we have fudged the issue somewhat
in our informational ‘Notes for contributors’, by inviting submissions by authors of papers
‘covering all aspects of teacher education’. But this broad church approach intentionally
allows for a wide and varied focus that attempts to acknowledge and cope with the com-
plexity of the area. Teacher education as a field is broad – and it is seldom static or coherent,
and so teacher education research must reflect this. Like educational research in general,
teacher education research will always be of (and for) its time and it will be reported from
and for (at least) its own place – ‘historically contextual and nationally contextual’ as Lyn
Yates said of education research more broadly in 2002. As she noted then,
There is not a single definition of good research for education – its questions and objects of
study change and are debated, and this is part of its core field concerns, and one of the things
that differentiates it from straight physical science research. (p. 2)
For us as editors, this presents a challenge – and a constant source of debate. What is
topical in one area of our international and multi-focal readership may be less so in another.
Teacher education research might focus on pre-service education for new teachers, on the
transitional process of becoming a teacher within the ambit of university and school, on
the continuing education of teachers in the field, or on the policy environment surrounding
teacher education itself. It might focus on the theory and philosophy of teacher education
or on disciplinary inquiry into the big issues that concern schools, systems and therefore
also teacher education providers. It is in this way that research on the impact of social
inequity on teaching and educational outcomes might be good teacher education research,
as might the study of assessment and pedagogical practices, or specific inquiry into ques-
tions about curriculum, pedagogy, policy and practice with a focus on student, teacher or
pre-service teacher cohorts within early childhood, primary or secondary sectors. Good
teacher education research might report on studies of any of these domains within specific
areas such as mathematics, or ESL/EFL, or it might focus on the key issue of teacher (and
teacher educator) learning, whether through new technologies, professional experience, or
in-service professional development. Good teacher education research can employ a range
of different methodologies and result in differing, even conflicting, results when carried out
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178 Editorial
in different cultures and settings, with different participant cohorts, or at different times.
As Lyn Yates reminds us, ‘research answers do not hold good for all times’ (2002, p. 2).
In her 2004 book What Does Good Education Research Look Like? Situating a Field
and its Practices, Lyn Yates provides a pragmatic and sophisticated critique of some key
debates about the quality and value of education research, and the lack of certainty and
order in which education researchers operate. She includes journal papers among the
research arenas she discusses, providing guidance about how education research is judged
in terms of the questions: Who are the judges here? What expectations and networks do
they bring to the task? What are the explicit and implicit criteria for good research in that
area? What are the common failings? What does good research look like? We include the
second row of her table (see Table 1) to illustrate the sort of analysis she makes of the
practices that surround decisions around quality in academic journals, and to show the
technical as well as theoretical considerations that pertain to all practical decision making
around such issues.
We find that whenwe speak about ‘getting published’ with teacher education researchers
at conferences, we talk mainly about how important it is that researchers are aware of and
value the place of teacher education in their submissions, and speak clearly to the concerns
of teacher educators. Quite regularly we reject submissions that we consider, operationally,
to be ‘not appropriate’ for the journal, while accepting others for review that seem to be
not very much different in topic or approach. What is good teacher education research?
What makes us decide that we will send one paper out to researchers around the world
for review, comment and feedback to the authors, while another does not get this chance?
While context specificity might seem on the surface to preclude value and relevance to
an international audience, this is not the case at all. Good teacher education research can
be many things, but one thing is clear – it is honest and important to its time and place.
The first paper in this issue, for instance, picks up on issues of culturally responsive
pedagogy, teacher professional development, and the classroom experience of indigenous
students that speaks from a particular location to teacher educators in general. This is a
report of a large school-based study by Catherine Savage, Rawiri Hindle, Luanna Meyer,
Anne Hynds and Wally Penetito at New Zealand’s Victoria University of Wellington and
Christine Sleeter at California State University, USA. Their paper, ‘Culturally Responsive
Pedagogies in the Classroom: Indigenous Student Experiences Across the Curriculum’,
picks up an issue of continued international concern for teacher education. This is the fact
that while there is broad agreement that teaching practices should be responsive to the
cultural identities of their students, there is little specific clarity about both the specifics
of culturally responsive pedagogies and the nature of effective strategies for implementing
them in classrooms across the curriculum. This team conducted systematic observations of
over 400 classrooms at 32 mainstream secondary schools across different subjects and
interviews with 214 indigenous Ma¯ori students in New Zealand. Their findings move
towards articulating more clearly for other teacher educators ‘what works’, both in terms
of the practice of teachers who showed evidence of culturally responsive practices, and
the reports of students who were able to describe examples of teachers caring for them as
culturally located individuals.
The next paper focuses on an issue that has become important in first world countries in
recent years – the preparation of new teachers for work in modern post-industrial cultures
of excess. ‘Tracing Discourses of Health and the Body: Exploring Pre-service Primary
Teachers’ Constructions of “Healthy” Bodies’ by Rosie Welch and Jan Wright from the
University of Wollongong in Australia is written from a context where notions of childhood
overweight and obesity have become increasingly influential in curriculum and pedagogy in
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school-based Health and Physical Education. Acknowledging the importance of school and
teachers in influencing the attitudes and beliefs of the children they teach, particularly in the
primary school, they argue that the ways teachers think about health and practise healthy
lifestyles (their ‘discourse positions’ on health) are important for how they will interact
with their future pupils. Using a Foucauldian analysis of pre-service teachers’ responses
to survey and interview questions about meanings of health, they highlight the range of
positions that are to be found among pre-service primary teachers in a way that allows
teacher educators to reflect on assumptions about normative discourse positions in relation
to the health and the body.
Two other Australian teacher education researchers, Ian Hardy from the University of
Queensland and Christopher Boyle from Monash University, highlight the current educa-
tion policy context in this country by focusing on educational philosophy and the effects
of the audit culture of teacher accountability on the learning and practice of teachers.
Research of this sort provides commentary and support for teacher educators seeking
to prepare new teachers for an ethical approach to the reliance on the measurement of
education. Their paper, ‘My School? Critiquing the Abstraction and Quantification of
Education’, draws upon and critiques the Australian federal government’s My School web-
site to argue in favour of a moral philosophical account of educational practice. While
acknowledging the potential of the site to serve some beneficial diagnostic purposes, the
paper shows how My School reinforces a view of teachers as passive consumers of infor-
mation generated by other people, about their everyday practice. By revealing just how
extensively the My School website reduces educational practices to numbers, the paper
argues that the site marginalises more active and collective approaches to teacher learning.
Another paper, this time by Lexie Grudnoff from The University of Auckland in
New Zealand, highlights attention to the role that the practicum plays in the transition
of new teachers from their preparation to the profession of teaching. In ‘Rethinking
the Practicum: Limitations and Possibilities’, Grudnoff challenges teacher educators to
rethink the reliance on school placements as the prime source of teaching practice for new
students. Reporting on her investigation of 12 New Zealand first-year primary teachers
who reflected on how their practicum experiences prepared them for starting teaching, she
suggests that the practicum may not always work in the ways that teacher education has
conventionally assumed. From analysis of data gathered from semi-structured individual
interviews over a 15-month period, the paper concludes that, while the beginning teachers
consistently viewed the practicum as being a key part of their initial teacher education, their
practicumexperienceswere not always helpful in supporting theirmove into teaching.While
acknowledging that the practicum cannot replicate the conditions of full-time teaching,
the findings suggest that the practicum should be reconsidered in order to more effectively
prepare student teachers for the complexities and demands of beginning teaching.
Wayne Smith and Richard Tinning, also from The University of Auckland, focus on the
effects of higher education reform on teacher educators in their discussion of the institu-
tional mergers that are among the range of government-driven reforms of teacher education
and, by extension, the teaching force in New Zealand. Their paper, ‘It’s not about Logic,
it’s about Logics of Practice: A Case Study of Teacher Education Reform in New Zealand’,
involved monitoring a group of five experienced, curriculum-specialist teacher educators
from a former college of education and three faculty leaders, over a period of three and
a half years during a period when the colleges of education were being merged into the
universities in New Zealand. During this period of change and uncertainty the teacher
educators’ long-held ontological views about their field and sense of security were chal-
lenged. Using theoretical understandings of practice drawn from the work of Bourdieu,
the paper examines how a post-merger, research-focused logic of practice challenged and
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unnerved teacher education staff, who embodied the logic of practice of the college of edu-
cation. The focus in this paper on teacher educators’ professional learning and research
capacity building is echoed in the final paper in this volume.
And yet another paper from the University of Auckland, this time by Claire Sinnema,
Alison Sewell and Andrea Milligan, is ‘Evidence-informed Collaborative Inquiry for
Improving Teaching and Learning’. Sinnema et al. argue that this sort of research is central
to the improvement of teaching and learning for the diversity of students in school settings
today. Their paper reports a study that investigated the impact of a professional learning
intervention on the improvement of social studies teachers’ practice, and their students’
learning. Using data gathered from both primary and secondary teachers before, during,
and after a year-long research and development project, they were able to analyse inter-
views, observation notes, teachers’ reports and reflective journals to demonstrate how both
engagement with outcomes-linked evidence and collaborative inquiry supported and chal-
lenged teachers to improve their classroom practice, and positively impacted on a range of
outcomes for their learners.
On the other side of the world, Marion Jones and Grant Stanley from Liverpool
John Moores University, Olwen McNamara from The University of Manchester, and
Jean Murray from The University of East London, all in England, provide a report on
the Teacher Education Research Network (TERN) initiative, which piloted a model for
research capacity building in teacher education in the North West of England. This net-
work arose out of a need to provide early and mid career researchers from seven regional
universities with opportunities for professional learning and development. Their paper,
‘Facilitating Teacher Educators’ Professional Learning Through a Regional Research
Capacity-Building Network’, explores the intricate dynamics of the learning journeys
undertaken by the participants and critically examines the structural, social and cultural
factors involved in the navigation of the complex ecologies in which they were embedded
as teacher educators and how this impacted on their learning. It concludes that initia-
tives, such as TERN, can result in academic learning and professional development, but
in view of the internal and external pressures confronting education departments today
it also raises pertinent issues with regard to the sustainability of such projects. As such
the paper makes a strong contribution to the growing international literature on academic
learning and professional development within a research capacity-building context.
As a group, the papers in this issue raise, speak to and provide examples of what we see
as the complexity of issues that interact and inter-relate through ‘good teacher education
research’ at the current time. In caring about the nature and effects of larger social and
educational practice and policy in their places and their work, at this time, they help us to
understand the issues of concern to teacher educators and teacher education researchers.
Jo-Anne Reid
Charles Sturt University, Australia
Michael Singh
University of Western Sydney, Australia
Ninetta Santoro
Charles Sturt University, Australia
Diane Mayer
Deakin University, Australia
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